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Score PoinT: 4

The response explains why the author uses hyperbole in the passage (“because he wants to make dramatic
exaggerations, especially since caricatures are already about ‘overload’”’) and states the effect of the exaggeration
(“we gain an understanding that when we draw caricatures we should take everything to the extreme”). The
response is then supported by two examples from the passage (‘“We can see this when the author refers to Lincoln’s
skull as being ‘3XL’ size. His point is that since Lincoln has a big forehead, we should over-exaggerate it and
make it bigger when we draw his caricature.” and “...when the author is talking about where to place Lincoln’s
facial features and he refers to Lincoln’s forehead as his ‘humongous forehead.” He tells us to place the eyes
lower to make room for the “humongous’ forehead. This exaggeration in the text lets us know that our caricature
should reflect the exaggeration in the way it looks by placing his eyes very low.”) The response demonstrates a
thorough understanding of the task.
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Scork PoinT: 3

The response explains why the author uses hyperbole in the passage (“to add dramatic affect and humor to his
instruction.”) and states the effect of the exaggeration (“it catches the readers attention and builds their interest
in the passage.”). However, the response is supported by only one example from the passage that adequately
demonstrates hyperbole (“1. Whenever the author begins to talk about Abe Lincoln, he over dramatizes the
introduction even though the reader already knows who Lincoln is.”). The response shows evidence of a general,
but not a comprehensive, understanding of the task.
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Score PoiInNT: 2

The response explains why the author uses hyperbole in the passage (“Because it brings to light the process
of caricaturesitic drawings.”) and states the effect of the exaggeration (“The effect was to draw in the readers
attention to the statement.”). However, the response is not supported by any examples from the passage. The
response shows evidence of only a basic understanding of the task.
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Score PoinT: 1

The response explains why the author uses hyperbole in the passage (“because the writer wants you to be
interested the whole time you are reading the story. The writer would want you to have fun with the project
and he wouldn’t want you to be bored.”) The response is unsuccessful at stating the effect of the exaggeration
despite the intention, and provides no supporting examples from the passage. The response provides evidence
of minimal understanding.
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Score Point: (0

There is no evidence that the student understands the task. The response is irrelevant.
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DoMAIN SCORING

In domain scoring, which was developed in conjunction with Arkansas educators, the observation of writing is
divided into several domains (categories), each composed of various features. The domains scored for Arkansas
compositions are Content, Style, Sentence Formation, Usage, and Mechanics. (These domains are defined on
the following page.) Each domain is evaluated holistically; the domain score indicates the extent to which the
features in that domain appear to be under the control of the writer. The score reflects the student’s performance
for the entire domain with all features within the domain being of equal importance.

All responses are read independently by at least two readers. The two scores are averaged by domain. In cases
where the two readers’ scores are non-adjacent (a “1” and a “3,” for example) in any domain, the response is
read by a third reader for resolution.

The domain scores, along with an awareness of the features comprising each domain, can be used to plan
developmental or remedial instruction for the student.

SCORING SCALE
Each domain is scored independently using the following scale:

4 = The writer demonstrates consistent, though not necessarily perfect, control* of almost all of the
domain’s features.

3 = The writer demonstrates reasonable, but not consistent, control* of most of the domain’s features,
indicating some weakness in the domain.

2 = The writer demonstrates inconsistent control* of several of the domain’s features, indicating significant
weakness in the domain.

1 = The writer demonstrates little or no control* of most of the domain’s features.

*Control: The ability to use a given feature of written language effectively at the appropriate grade level.
A response receives a higher score to the extent that it demonstrates control of the features in

each domain.

The application of the scale, using actual student writing, was done with the assistance of a committee of Arkansas
teachers and representatives of the Arkansas Department of Education.

NONSCOREABLE AND BLANK PAPERS
Nonscoreable papers include student responses that are off-topic, illegible, incoherent, written in a language

other than English, or too brief to assess. Nonscoreable papers will receive a score of “0.” Blank papers indicate
no response was written and will be reported as NA (no attempt), which translates into a score of “0.”
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Content (C)

The Content domain includes the focusing, structuring, and elaborating that a writer does to construct an effective
message for a reader. It is the creation of a product, the building of a composition intended to be read. The writer
crafts his/her message for the reader by focusing on a central idea, providing elaboration of the central idea, and
delivering the central idea and its elaboration in an organized text. Features are:

* Central idea * Unity
» Elaboration » Organization
Style (S)

The Style domain comprises those features that show the writer is purposefully shaping and controlling language
to affect readers. This domain focuses on the vividness, specificity, and rhythm of the piece and the writer’s
attitude and presence. Features are:

 Selected vocabulary * Tone
» Selected information * Voice

 Sentence variety

Sentence Formation (F)

The Sentence Formation domain reflects the writer’s ability to form competent, appropriately mature sentences
to express his/her thoughts. Features are:

» Completeness » Expansion through standard coordination and modifiers
* Standard word order * Embedding through standard subordination and modifiers
+ Absence of fused sentences

Usage (U)
The Usage domain comprises the writer’s use of word-level features that cause written language to be acceptable

and effective for standard discourse. Features are:

* Standard inflections » Word meaning
» Agreement » Conventions

Mechanics (M)

The Mechanics domain includes the system of symbols and cueing devices a writer uses to help readers make
meaning. Features are:

* Capitalization * Formatting
* Punctuation * Spelling
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This is one of the two writing prompts administered to all grade 11 students in March 2013.

Prompt #1

Your school counselor has encouraged you to think about a career you would like to have. He has asked
you to write an essay about a career that interests you.

Before you begin to write, think about what you would like to do. Think about why this career interests
you. Why would it be a good career for you?

Now write an essay for your school counselor explaining the career that you have chosen. Explain what
this career is and why it interests you. Give enough detail so that your counselor will understand.

WRITING CHECKLIST—2013 GRADE 11 LITERACY

WRITER’S CHECKLIST

1. Look at the ideas in your response. Are your sentences alike? (Hint: Use different
Have you focused on one main idea? kinds of sentences.)
Have you used enough detail to explain 3. Look at the words you have used.
yourself? Have you described things, places and
. people the way they are? (Hint: Use enough
Have you put your thoughts in order? detail)
ing?
Can others understand what you are saying” Are you the same person allthe way through
2. Think about what you want others to know and your paper? (Hint; Check your verbs and
feel after reading your paper. pronouns.)

Will others understand how you think or feel

about an idea? Have you used the right words in the right

places?
Will others feel angry, sad, happy, surprised,

or some other way about your response?
(Hint: Make your reader feel like you do
about your paper’s subject.)

4. Look at your handwriting.
Can others read your handwriting with no
trouble?

Do you have sentences of different lengths?
(Hint: Be sure you have a variety of sentence
lengths.)
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CONTENT: 4

In this essay on career interests, the writer focuses upon a singular desire to be a zookeeper. The student carefully
explains interest in this career through details such as an uncle who is a zookeeper and that “acquiring knowledge
about animals could be viewed as a hobby of mine.” In later paragraphs, the student informs the reader of pros
and cons of this career choice by including some details which give the reader a more clear idea of the student’s
actual knowledge of the career. To conclude the essay, this writer provides information about why this is the best
choice (“animals make me happy...” and “nice to get to share my knowledge of animals with others”). A clear
organizational plan and progression of ideas are also evident. All features of Content are consistently controlled.

STYLE: 4

Carefully selected vocabulary and information sustained throughout the response help to create images for the
reader. Phrases like “acquiring knowledge about animals™ and “won’t shy away from the work™ all help to create
an impression of how this student views this potential career. A variety of sentence structures ranging from the
more complex to simple sentences make an impact on the reader (“It’s like a bonus!”) and work to create a
more interesting reading. The tone is appropriately enthusiastic and is consistent throughout the writing. Even
the more unpleasant aspects of caring for animals are carefully handled in an inoffensive manner. All of these
factors help to convey the writer’s strong voice and leave the reader with a definite picture of the writer. Control
1s consistent in all features, and a score of “4” is achieved for this domain.

SENTENCE FORMATION: 4

Simple, compound, and complex sentences are carefully constructed by this writer. In addition, the writer
displays the use of elements such as conjunctions, prepositions, adverbs, and adjectives to combine ideas and
vary sentences. The maturity of the sentences combined with a high level of accuracy indicates the writer’s
consistent control of Sentence Formation features.

USAGE: 4

Inflections, word meanings, agreement, and conventions are skillfully handled by this writer throughout the
essay. Two minor errors, including a wrong word (“then” for “than) and a wrong pronoun (“you” instead of
“me”) are not enough to detract from the consistent control the writer has displayed.

MECHANICS: 4

All features of Mechanics are consistently controlled by this writer. Words, such as “acquiring” and “knowledge”
which are sometimes challenging for writers, are spelled accurately. Also, the student controls all aspects of
punctuation, including the correct use of commas with a variety of clauses, and the use of apostrophes in plural
possessives and contractions. One noticeable flaw, the use of “&” instead of spelling the word “and,” is not
enough to lower the Mechanics score.
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CONTENT: 3

Although the writer adheres to the idea of becoming a photographer, this essay scores a “3” for reasonable, but
not consistent, control of Content features due to uneven development and some lack of connection between the
ideas presented in each paragraph, detracting from the unity and progression of the piece. The writer includes
some elaboration (“putting flour and a chefs hat on a baby”) in the first paragraph, but the paragraph which
follows about helping an aunt who is a photographer contains more general statements (“I love taking pictures™).
The writer introduces some ideas like “great pictures take time” but fails to develop these thoughts. All of these
factors make this essay more reasonable than consistent. However, the clear organization, inclusion of some
details, and a clear introduction and conclusion prevent this response from a lower score.

STYLE: 3

The style of this essay is characterized by a mix of specific (“taking pictures is a way of freezing time”) and
general (“Photography can be fun...”) information and vocabulary causing the voice and tone to go flat at times.
The writer does employ a variety of sentence beginnings to engage the reader, but the presence of a number of
simple and compound sentences creates a choppier reading. Although the writer did make some attempts to affect
the reader through the purposeful shaping of the essay, it is not sustained throughout, and the essay is scored a
“3” for having reasonable control of Style features.

SENTENCE FORMATION: 4

The writer displays consistent control of Sentence Formation features. Although the end of the second paragraph
contains sentence fragments, the student demonstrates the ability to combine ideas and accurately construct a
variety of sentences. Perfect formation of all sentences is not a requirement for a “4.”

USAGE: 4

The writer carefully and consistently controls word level features such as inflections, agreement, word meaning,
and standard conventions of English. Consistent control of Usage features is illustrated.

MECHANICS: 3

Mechanics features are reasonably controlled in this essay. Although capitalization is highly accurate, there are
some errors in other features. A few apostrophes are missing (“Im” and “chefs hat”), and there are noticeable
misspellings (“unfourtunately,” “intrests,” and “buisness”) throughout the writing. In addition, there is a formatting
error when the writer skips a line between paragraphs while also indenting. Although there are enough errors
to consider this reasonable control for a “3,” the response does not exhibit a larger pattern of errors across all

features which is more characteristic of a “2.”
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CONTENT: 2

The student identifies four possible careers in the introduction and does not provide details beyond a single
sentence of elaboration for each idea. By offering so little elaboration, there is not much to organize and there
is little opportunity for progression of ideas. The closure (“Those are four carreers I would like to pursue...”)
is simplistic. Although this cannot be considered a reasonable response in this domain, it does exhibit some
control through the clarity of the writer’s message and adherence to the basic organization so it is scored a “2,”
inconsistent control of Content features.

STYLE: 2

Control of Style features is considered inconsistent as much of the information is general and repetitive (“I love
animals,” “I Love to fly,” and “I love kids”). Despite the weaknesses in the essay, the writer’s voice is audible
slightly through the positive attitude expressed about the chosen careers.

SENTENCE FORMATION: 3

The writer demonstrates reasonable control of Sentence Formation in this essay by combining and embedding
ideas using coordinating conjunctions. However, an error in constructing the introductory sentence and including
an extra word (“in”) in the final sentence combined with a lack of more complex sentences contribute to the “3”
in this domain.

USAGE: 4
Although the writer makes an agreement error (“my two oldest brothers are one”), control of inflections, tenses,

and conventions is quite consistent throughout the essay. Because the Usage domain involves assessing word-
level features, even this fairly brief essay provides sufficient opportunities to assess the writer’s control.

MECHANICS: 3
Control is reasonable, but not consistent, in Mechanics. The writer misspells a number of words (“carrers,”

“veternarian,” and “pedeatric”) including some very basic words (“if their hurt” and “alot”). Some random
capitalization (“to be A flight Nurse” and “my two Oldest brothers”) also affects the score.
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